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Lesson Title: 1930’s Research and Presentations
Time Frame: Four 42 minute mods
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

This essential question for the unit is based on Atticus’s conversation with Scout on page 30, and is something students will return to throughout the novel and related writing assignments:

“If you learn a simple trick Scout you’ll get along a lot better with all kinds of folks.  You never really understand a person until you consider things from his point of view – until you climb into his skin and walk around in it.”
Day One – 

1) Explain: What and why are we researching?

This story takes place in the United States in the 1930s. Although the 1930s aren’t that long ago, they are very different from our lives today. In order to better understand our characters we need to understand the world that they’re living in.  So I guess we’re going to have to do a bit of research.

On the first day each group will be assigned a topic (so we each don’t have to look up everything). Next, each member of the group will do a bit of research on their own. 

Tomorrow the group comes back together they will share the information each member collected, and put together a 5 minute presentation (including visuals, perhaps audio, etc).

On the third day each group will present information on their topic to the class in order to help us understand what life was like in the 1930s.

2) Assign Groups: Three students per topic. Let students get into groups of three (in upper library, then when they have a group move into lower library), and assign topics. 

- What’s The Great Depression? / How much did stuff cost?

- Fashion

- The Great Dustbowl / farming

- Movies / Movie Stars 

- Science / Invention / Technology

- Sports

- Music / radio entertainment / the arts

- Prohibition / Crime 

- Kids’ toys / games / comics / day-to-day life

3) Research Instructions: As each member works individually they will collect information about their topic. Take notes by paraphrasing and summarizing information. Record page numbers of pictures you might want to use in your presentation.

4) TKAM Novels: As students work pass out novels, record numbers, and students write their name and mod # in front cover.

5) Homework: Have notes for group work tomorrow.

Day Two – 

1) Review Notes: Each member shares their notes with the entire group, while I check students’ notes. Keep in mind the goal of the presentation – to give an overview of your topic – and listen for the most important and interesting information that you’ll want to include in your presentation.

2) Creating Your Presentation – (presentation handout) write a presentation that will be presented to the class tomorrow. 
· Prioritize Notes: As a group go through all notes and prioritize by most important information, interesting information, and weed out the least important information. Today groups will need at least 2 scribes.

· Talking Points or Paragraphs: Are you the kind of person who can talk and expand on a topic from memory if given a sentence or two about it? Or are you the kind of person that sometimes goes blank when presenting to a group?

· Organization and Design: Discuss Grouping, and Sequencing. What information would logically fit together? What is the best order to present the groups of information?

· Pictures: You should include at least 2 pictures to help us understand your topic. When will the pictures be shown? Be sure your pictures coincide with what you’re talking about.

· Beginning and Ending: Include an introduction and conclusion (both should probably be written last), 

At least 2 members of the group should scribe – so if someone is absent tomorrow your presentation will proceed.

3) Homework: Last 2 minutes groups decide what needs to be finished, and who will finish it for tomorrow. Have presentation materials and be ready to present.

Day Three (and Four) – 

1) Presentation Preparation: Students run their presentations (including who will present their pictures and when), keeping in mind that all members must participate equally.

2) Presentations: Each group presents their topic, and answers questions.  

3) Review: After presentations are completed give students topics to reflect on: What do you know about the Great Depression? What was The Dustbowl? What were kids’ lives like? Etc. 

4) Homework: Have TKAM novel in class every day from here on out. Make a TKAM section in the front of your binder.

Lesson Title: Multi-Tasking / Digital Nation 

Time Frame:  one class
Overview: 

1) Introduction (15 min – 6 minutes for reading, the remainder for quiz and discussion) Choose the top 4 students – Give them the list of questions.

· Have two students read a selection, and as they read I constantly interrupt them with questions that have nothing to do with what they’re being asked to focus on (might play videos, commercials, music, etc). 

· The other two students leave the room and read the same selection. 

· When we bring the students back together with the class I’ll quiz them. They will write out short answers. 

· Afterward the class will comment on the success of lack of success for each student (which will lead to our work in multi-tasking), and list all the distractions hey were exposed to.

Reading and Questions: Use TKAM pgs 3 – 4 (Read from the beginning of chapter one to “wondering if his trot lines were filled.”) Give students the questions before they read.

· What is the main idea of the selection?

· Who in the Finch family made their fortune? How did he make their fortune?

· What was the “disturbance” that caused the family to lose their wealth?

2) Short Writes / Discussion (5 min):

· What is multi-tasking?

· What activities do you do that would be considered multi-tasking? (TV, IM, Text, computer, games, homework, reading, music, etc.)

· How does multi-tasking affect you in a positive way? In a negative way? 

3) Digital Nation: Multi-Tasking Video (10 min) looking the research into how multi-tasking affects the way we think, accomplish tasks, etc.

4) Review – Group write and discussion: 
· There are important things, difficult things, that can only be understood in you totally focus and think uninterrupted about it. We have to be careful not to distract ourselves to death.

· It’s impossible even for the brightest students to switch between tasks without losing focus and quality precision of thought.

· The distractions of multi-tasking negatively impact your ability to think critically and analytically.

· If you’ve gone through a day without thinking hard about anything, or think about anything that’s hard to understand you’ve wasted your day. The technology we have access to should be used to become our most creative self, rather than distracting us from the work we can do to reach our potential.

5) Group Brainstorm: Strategies that will help you become your most creative self, and reach your potential. Strategies so we don’t distract ourselves to death.

· Strategies to lessen distractions, and to avoid multi-tasking during studies. 

6) Wrap-Up: We’re beginning an incredibly difficult novel that requires intense concentration to understand and analyze fully. Be aware how multi-tasking affects you.

Enduring Understandings:  

· Students will understand that multi-tasking is detrimental to analytical thought, and develop strategies that limit multi-tasking during studies. 

· Hopefully, students will also realize the importance of focus while reading TKAM, and to minimize distractions. 

Lesson Title: To Kill A Mockingbird Introduction, and Chapter One
Time Frame: two 42 minute mods
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

This essential question for the unit is based on Atticus’s conversation with Scout on page 30, and is something students will return to throughout the novel and related writing assignments:

“If you learn a simple trick Scout you’ll get along a lot better with all kinds of folks.  You never really understand a person until you consider things from his point of view – until you climb into his skin and walk around in it.”

Overview: 

As a class we will read the 1st two paragraphs of TKAM; watch the initial 18 minutes of the film; then read from Jem’s description of Boo Radley to the end of the chapter.  The reason for not reading the entire 1st chapter is that I find it turns students off to the book because students get lost in the historical references and subtleties of the adult Jean Louise’s descriptions before they have a chance to get hooked on the story and characters.  

After reading and watching the film’s opening students will take notes individually on what they understand about the story (setting, plot, characters, etc.).  Then in groups they will share their ideas and present them to the class.   

Day One – 

1) Introduction: (pass out papers as students write homework) Now that we’ve researched what the world was like in the 1930s, it’s time to jump into the novel. Now it’s not just a difficult read – it’s difficult subject matter: racism, murder, sex, prejudice, heroine addiction, child-abuse, mental-illness, alcohol abuse, being a single-parent after the other parent has died, justice, overcoming adversity, rumors vs. reality, maniacs in the neighborhood, etc. This is a book that has been banned around the country since it came out in the 1960s – and is difficult not just due to the reading level, but the dark subject matter. There are no happy endings in this book.

2) Questions: Read the 1st two paragraphs of TKAM aloud beginning with “When he was nearly thirteen my brother Jem got his arm badly broken at the elbow,” to “making Boo Radley come out.”

· Students discuss with groups what questions these paragraphs open up. They keep their own notes (3 min). Then discuss with full class: How did Jem break his arm? Who is the narrator, and how old is she during the story? Who are the Ewells? Who is Boo Radley? Etc. 

3) At The Movies: Watch the opening 15 minutes of TKAM film (up until when the judge leaves Atticus on the porch), with instructions to keep in mind setting, characters, and possible plots.  Students may take notes during this time.

4) Be Reasonable: 
· Remind students of unreliable narrators – like Tom Sawyer, and discuss some “bloody” details in Jem’s description that Scout thinks are reasonable (pg 13). Why is Scout unreliable? What about the reliability of Jem and Dill?

· Then read to the end of chapter.

5) Wrap-up: Remind students of homework, and emphasize “possible plotlines” section – What will happen with Atticus’s case? Boo Radley? Jem’s arm? How will the different aspects of the story all tie together? Why does Dill lie?
6) Homework: From what we’ve read and seen so far write everything you can about the story’s setting, characters, and possible plotlines (begin in class and finish for homework for group work tomorrow). 
Day Two – 
1) Combining Information: 

· In groups students share and combine their notes in three categories: characters / setting / possible plotlines.

· Students each keep their own notes. Expanding notes, making them more specific, expanding, and making inferences.

· Students absent from the previous day must read chapter one by the next class (and during this class copy group’s notes). 

· Check and comment on homework notes (and take note of any absences from the previous day – those students must read chapter 1 by next class).

2) What do we know? 

· Introducing “The Ball Game”: Practice tossing the ball to someone who has their hand up, then that student passes to the next student to answer (get eyes, say their name). Don’t pass to a person who has already answered.

· Do one subject at a time beginning with setting / then characters / and finally PREDICTING possible plotlines. 

3) Homework: Pre-writing to understand the chapter better as Scout goes to school for the first time. Using empathy to understand someone better. 

· Share my memories of kindergarten and Mrs. Lyon’s class including: fish on stilts / yelling / poop wall / etc.

· Handout Instructions: One page on what you remember about your time in kindergarten and your teacher.  If you don’t remember much you should ask parents, family members, or friends that might remember that time in your life better.

· You might focus on a single story, or take interesting instances from the entire year. Be specific: things people said, descriptions of things you saw, events, activities, friends, etc. Remember the first rule of writing: whatever your subject, present it in an interesting way (handout).

Desired Outcomes:

Students will have a clear idea about the setting and main characters that will allow them to understand more of what they read as we move into chapter two, and they will have a positive outlook on the novel from the start. 

Assessments:  

Group presentations of notes, and discussion.

Lesson Title: TKAM chapters 2 and 3, and Becoming Miss Caroline 
Time Frame: five 42 minute mods 

Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

This essential question for the unit is based on Atticus’s conversation with Scout on page 30, and is something students will return to throughout the novel and related writing assignments:

“If you learn a simple trick Scout you’ll get along a lot better with all kinds of folks.  You never really understand a person until you consider things from his point of view – until you climb into his skin and walk around in it.”

Overview: 

Students reflect on their initial experiences in kindergarten, then read chapter two as Scout begins school.  As the class reads aloud students look for mistakes the novice teacher makes.  Students then re-read chapter two taking notes on the teacher’s mistakes, and noting why they think Miss Caroline made those mistakes.  Finally, using those notes students will climb into Miss Caroline’s skin using a RAFT assignment to figure out how they would avoid such issues in the future, and fix the problems she already created.     

Day One – 

1) Small Group Kindergarten: Students share kindergarten memories in small groups, as I check homework.

2) Full Class Discussion: Explain the strategy of connecting your own experiences to those of characters in a book (or people around you) to better understand them. 

3) Reading and Notes: Read chapter two together as a class (pgs 15-22). Students pay attention for mistakes the novice teacher makes on her first day teaching.

4) Homework: Re-read chapter two taking notes on mistakes Miss Caroline made, and why you believe she made each of those mistakes (using handout). 
Day Two –  

1) Sharing Notes: In small groups share notes on mistakes and reasons for those mistakes. Students should write any notes they don’t have (and I will check homework while students work / putting a line under the end of their mistakes in marker – I will check this homework again tomorrow for the additions from chapter 3).

2) Read and Discuss: Read chapter 3 (pgs 22 – 32) with the entire class, stopping to discuss highlighted sections. Students should look for mistakes they see Miss Caroline making.

3) Homework: Finish reading chapter 3 / then re-read chapter 3 and take notes on your “Mistaking Miss Caroline” handout.

Day Three – 

1) Review: Review key points from the end of chapter 3

· What do we learn about the Ewells?

· What does Scout feel about her future in education?

· What deal did Atticus make with Scout?

· (pg 30) Atticus quote – if you can learn a simple trick (most important 2 paragraphs of the novel?)

2) Essential Empathy: Introduce and explain the essential question for the unit, and what empathy is.
3) Personal Mistakes (writing / reading strategy using empathy)
· Explain how it’s easy for me to laugh at Miss Caroline, until I think back to my own first year teaching. Then share a couple of mistakes, why they were mistakes / how I think differently now (possible examples: Needing to be liked – everybody’s buddy / Bryan R. assaulting me, and my pride)

· Write about a mistake you’ve made that you’ve learned from, or that you would handle differently because of the experience. 

· Students share some mistakes they’ve made, and discuss.

· Explain why we did this exercise – to connect more, to empathize, with Miss Caroline. Realizing how we all make mistakes, and hopefully learn from them. This will help us “step into her skin” as we begin this writing assignment.

4) Sharing Mistakes: Share mistakes, and end with mistakes I’ve make as a teacher. Explain how good teachers reflect on the mistakes they’ve made, why and how the mistakes happened, and what could have done differently.

5) Becoming Miss Caroline RAFT: 
· It would be very easy for you to write a normal essay using specific evidence to prove “Miss Caroline is an inexperienced teacher who makes a lot of mistakes --  and what she should have done differently . . .”  

· What this RAFT assignment will do is force you to use the same kind of evidence in a more creative way as you write as a character and work through their thought process.

· Explain the acronym, then declare all students to be Miss Caroline (test them to be sure they won’t respond to any other name). Then explain the assignment – stepping into Miss Caroline’s skin.

Miss Caroline RAFT Assignment (handout) – 

Role: Miss Caroline after her first day of teaching sitting alone just before bed.

Audience: herself

Format: personal journal

Topic: The mistakes I made on my first day, how to avoid making similar mistakes in the future, and how to fix the mistakes I’ve made already.

· Include at least two mistakes she made.

6) Possible Brainstorming Topics: (write as Miss Caroline) Think about what you were most looking forward to on your first day of teaching . . . What are you disappointed most about your first day? What are you most dreading about tomorrow? What regrets do you have, or what would you change?

7) Homework: Begin Miss Caroline RAFT assignment.

Day Four –  

1) Materials Needed: Brainstorming questions and notes / Mistakes Notes ch2 and ch3 / Miss Caroline RAFT instructions
2) Review Essential Question:

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

This essential question for the unit is based on Atticus’s conversation with Scout on page 30, and is something students will return to throughout the novel and related writing assignments:

“If you learn a simple trick Scout you’ll get along a lot better with all kinds of folks.  You never really understand a person until you consider things from his point of view – until you climb into his skin and walk around in it.”

3) Becoming Miss Caroline: Review instructions, then students continue writing Miss Caroline RAFT.

4) Opening Strategies – What do you need in an opening? How will I grab my audience? Share openings, and discuss how they could be rewritten (on doc camera, students write for 3 minutes, and share for five minutes). 

5) Homework: Finish Miss Caroline RAFT for a workshop next class. 

Day Five – 

1) Share: Check Miss Caroline RAFT Homework. Have students write ROUGH DRAFT across the top.

2) Revising Exercises: 
· Expansion Strategies – Students read samples aloud, and show paper on doc-cam. The class will revise parts of these papers (try to focus on mistakes, and how to fix them). Students expand and re-write chosen sections, then share rewrites. 

· Conclusion Strategies – Brainstorm possible conclusion strategies, and discuss: summarize your main points / suggest a conclusion you want the reader to draw / something you’ve learned about yourself / something you’ll always remember / something you’re looking forward to / etc. Then have students rewrite a sample conclusion using one of those strategies. Share. 

3) Homework: (due class after next?) Do a 2nd draft of the Miss Caroline RAFT focusing on the revision strategies we used today. Staple your rough drafts to your final draft.

Enduring Understandings:  

Students consider teachers as human beings, and learn to step into someone else’s skin to understand situations more completely. 

Skills: 

Reading / Re-reading for understanding / taking specific notes / using specific evidence and expanding on that evidence with their own ideas.

Assessments:  

RAFT writing assignment
Lesson Title: TKAM rereading chapters 2 and 3 to Infer Walter
Time Frame: one 42 minute mod
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?
Day One –

1) Walter’s World: Students re-read sections that include information about Walter Cunningham and his family (ch2 pgs 19 – 21 / ch3 pgs 22 – 25). They use Inferring Walter ch3 handout to collect evidence, and make inferences (20 min).

· Half the class begins on chapter 2 pgs, the other half with chapter 3 pages – then they go on to the other chapter when finished.
· As students work, circulate, and coach as to specific evidence, and how to make logical jumps to what evidence might mean – what can you determine about his life? About his personality? Etc.
2) Sharing Inferences: Students share evidence and inferences as a full class, and discuss (20 min).

3) Collect Notes on way out of class.

4) Homework – Miss Caroline RAFT, final draft

Skills: 

Making inferences based on clues from the text, then using specific evidence to support those inferences. 
Assessments: 

Discussions, and observing students as they write / student notes.

Lesson Title: TKAM chapter 4
Time Frame: four 42 minute mods (plus presentations)
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?
Day One – 

1) Review “The Ball Game” Rules: Practice tossing the ball to someone who has their hand up, then that student passes to the next student to answer (get eyes, say their name). Don’t pass to a person who has already answered.

· Use ball toss to sum-up main points of chapters 1 – 3.  

2) Listen to Intro Song – Lies by The Violent Femmes / ask students what they think we’ll be focusing on in the next chapter. Explain how we all lie, exaggerate, and sometimes we don’t know what we’re talking about – we’re ignorant. Then go into reasons we do these things.

· As students listen to the song, they take out Caroline essays and staple if necessary.

3) Reading and Notes: Students read chapter 4 on their own in class (pgs 32 – 41).  Use Handout to keep track of instances of characters’ lies, exaggerations, and ignorance.  

· As students work collect Miss Caroline final draft, with roughs.

· As students work, circulate and be sure students are being specific in their notes, and reasons.

4) Homework: “You Lie!” Write about a time you lied or exaggerated about something. Also explain why you did it? Remember the first rule of writing: no matter your subject, write about it in an interesting way. Include specific descriptions, dialogue, how people reacted, and an explanation of what you wanted to accomplish. (These instructions are on the back of the notes handout.) 

Day Two – 

1) Sharing Lies: In small groups students share personal lies or exaggerations, then share notes, careful to make sure they have the “why” for each (as I check homework / both ch4 notes, and You Lie! assignment).

2) The N-Word: 

This was the first chapter where you see the N-Word, coming from Scout – why does she say it? It’s important for realism for the word to be in this book. It’s also important that we know some of the history of it, and how it dehumanizes both the people it is used to describe, and the people who use it. But although we will talk about the word, we will not say that word ever in this class. 

To talk about it and understand it takes power away from the word, but for us to use it, I believe, strengthens it. Although some say, not to use it, strengthens it. But as a white person it’s not my place to “take control” of that word and use it.

There will be entire classes later in the book where we will dig into the origins and use of the word.

3) Lies, Exaggerations, and Ignorance Ball Toss: Following the rules previously established students share examples and reasons. This will also lend itself to touching on the main events in chapter 4 as examples are shared.

4) Compare / Contrast: Give prompt, then Discuss Strategies on how to organize and write their essay [use document cam]. Read and re-read the prompt as we discuss what is needed in the essay.

· Discuss how they might set-up their essay (intro, 1 paragraph for book lie, 1 paragraph for personal lie, 1 paragraph comparative elements, 1 paragraph for contrasting elements, conclusion).

· Using specific evidence / direct quotes / paraphrases.

· Discuss how to be specific in an example, as well as in examining the reasons for the lies or exaggerations.  

5) Begin Essay (1st two paragraphs): Choose a lie or exaggeration you took notes on in chapter 4, and explain what you believe the character’s reasons for lying or exaggerating are.  Then compare / contrast your choice with a specific lie or exaggeration you have made in your own life, along with your reasons for it.

6) Homework: Finish writing book lie (or exaggeration) paragraph, and personal lie (or exaggeration) paragraph.

Day Three –

1) Peer Review, Review: On the doc-cam share some examples from student essays of their book example. Model how to better give peer criticism, and how to be specific. 

2) Peer Review: Each group member shares their lie / exaggeration example from the novel. Give specific notes on what they can add to make the paragraph more specific, interesting, etc. Not “add specifics”, but exactly the specifics or details you would add. Not “re-organize it so it makes sense”, but what you would do to create order and re-organize.

· Everyone needs to keep their own notes. Be specific when recording what advice your group gives. We’ll share some of the advice, and critique the advice.

· Check Homework

· Peer Critique, Critique.

3) Compare / Contrast: (graphic organizers) venn diagram, or a T organizer, or a square venn diagram / and how to use them. Then students brainstorm comparative and contrasting elements.

4) Write Essays: Students begin to write their compare / contrast paragraphs, as well as ending by writing a conclusion and introduction.

· Observe students writing, and offer support where needed.

5) Homework: Finish Essay

Day Four – 

1) Check Homework: (hand out rubric) Have students write “rough draft” at the top of their essay. Students read the rubric carefully for about 5 minutes, while I check homework. 
2) Introducing the 2 Traits: (rubric handout) explain the traits that this paper will be graded on: ideas, and word choice.

3) Trial Run: 

· Read aloud the ideas rubric and discuss.

· Read aloud a student paper, and show on doc-cam for “ideas and content”. Have students work together in their group to determine what they would grade it, and give examples to prove why. Discuss with full class. Repeat with next trait.

· Read aloud the word choice rubric and discuss.

· Read aloud a student paper, and show on doc-cam for “word choice”. Have students work together in their group to determine what they would grade it, and give examples to prove why. Discuss with full class.

4) Begin Revisions: Students begin revisions based on the reviewed rubric traits.

5) Homework: Considering what we did in class today revise your paper. Your final draft should be typed with rough drafts stapled to it. 

[How many days before presentations? During presentations grade some with kids. During presentations students focus on “word choice” trait, and I will focus on “idea” trait.]

6) Homework 2: (Presentation days) Read chapter 5 with notes (on division) handout. 

· Students take notes on chapter 5 based on the idea – People separate things.  It’s what we do to make things easier to understand.  “This belongs here, and that belongs there.”  They do this with everything (class, race, religion, other people, species of animal, plants, etc.) even when some things are very much alike.

· In chapter 5 take notes on any divisions you see the people of Maycomb making. Find at least 15 examples.

Enduring Understandings:  

Making inferences from evidence presented.

Skills: 

Making inferences based on clues from the text, then using specific evidence to support those inferences. 
Assessments:  

Compare / Contrast essay on lies and exaggerations 

Other Evidence: 

Discussions, and observing students writing

Lesson Title: TKAM Chapter 5 – Divide and Conquer
Time Frame: one 42 minute mod
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

Day One – 

1) Short Write: Students write on the following prompt, then share and discuss:

· Think of all the students in our school. What are some ways in which we (students, teachers, administration, etc.) divide students. Give specific examples to support your answer (2 minutes for teachers, then 2 minutes for students).

· While students work, check homework notes on divisions from chapter.

· Share (without ball).

2) Review: students’ notes on divisions from chapter 5.

· Ball Toss – I throw the ball to a student and that student gives an example of a division and page #. I show the excerpt, and ask if that division is good, bad, or why it’s important – the person who received the ball throws it to someone who wants to answer. Repeat.

End with this excerpt from the Tao Te Ching

2

When people see some things as beautiful,
other things become ugly.
When people see some things as good,
other things become bad.

Being and non-being create each other.
Difficult and easy support each other.
Long and short define each other.
High and low depend on each other.
Before and after follow each other.
[Taoists believe that wisdom comes in realizing that every individual thing is in reality all part of one big thing – they’re all just parts of it. And when we start making divisions we separate ourselves from nature, or the Tao, the path.]

3) Discuss: 

· Why do you think Harper Lee wrote this chapter showing so many different kinds of divisions (small group discussion)? [how the town will become deeply divided over the race issue surrounding the trial]

· Before I told you to look for divisions, how many of you would have noticed?

· Then, why not just talk directly about divisions, rather than hiding something she must view as important (small group discussion)?

4) Read aloud and discuss: 

· Atticus is the same everywhere (pg 46). There is no division between who you see, and who he is.

· Discovering Jem’s Lie (pg 49). Jem divides himself – he wants his father to think one thing, but is in reality a different person than he wants his father to know. 

· Show of hands: has there ever been a time when you concealed something because you didn’t want someone to think badly of you, or in a way that you didn’t want to be seen as.

· While Atticus remains the same everywhere, most of us have different versions of ourselves for different audiences: family, friends, teachers, romantic interests . . . showing them a version of ourselves we think they’ll like.

5) Homework: Students read chapter 6 (pgs 50 -57), and complete “Risky Behavior” pre-write on their own experiences with risk.
Enduring Understandings:  

Students will understand how sometimes making divisions are harmful.  It’s always easier to hate the “other”, or something that’s different.

Skills: 
Note taking on a specific idea.

How We Assess / Acceptable Evidence

Assessments:  
Short write, notes, and discussion

************************************************************************

[Research, Multi-Tasking, and chapters 1 – 5: 18 LESSONS SO FAR – INCLUDING 4 RESEARCH / 1 STUDY SKILLS / 7 WRITING: INCLUDING 5 REVISION USING SIX TRAITS SKILLS DAYS]

************************************************************************

Lesson Title: TKAM Chapters 6: Gambling, and Risks – Essay 

Time Frame: two 42 minute mods
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?
1) While Passing out papers: The purpose of this writing assignment today is to see if you’ve absorbed what I’ve been trying to teach about compare/contrast papers. It will take the full mod, and will be collected at the end (finished or not). It will probably be 6 paragraphs including your introduction and conclusion.

2) Compare / Contrast Essay: 

· (on handout’s back from last night) Compare / Contrast the risky behavior Jem participated in and why you believe he did it, with the risky behavior you wrote about. 

· Begin with brainstorm using the graphic organizers we’ve talked about, and you feel comfortable with. Just take a few minutes, then get into the essay.

[Remind students to introduce what they’re doing / include a specific description of Jem’s risk, a specific description of their own risk / a comparison paragraph, and a contrast paragraph / a conclusion]

3) Staple and Collect as students leave the room.

Day Two: 

1) Further Divisions: Re-reading is important or you miss things! Begin chapter 6 – read pgs 50 – 51 myself and discuss – Mr. Avery’s Performance and how Scout is separated further from Jem and Dill.

2) Re-Readings: 

· The adventure to spy on Boo (pgs 52 – 53) from “More like a girl” to the shotgun blast.

· Lying about whereabouts (pgs 54 – 55) from “What happened?” to “Settle it yourselves.”

· Jem’s return (pg 57) from “the nightcrawlers . . .” to the end of the chapter.

3) Explain and Discuss: By the end of this chapter we see that Jem is starting to understand something about Boo that Scout doesn’t. What happens to give Jem a peek into who Boo is?

4) Read: (Jem’s Dialectic Handout) Read chapter 7 (pgs 57-63) taking notes on any evidence that Jem is beginning to understand more than Scout about Boo Radley.

5) Homework: Finish reading chapter 7 with notes from handout.

Skills: 
Note taking on a specific idea.

Assessments:  
Short writes, notes, and discussion. On-demand Compare/Contrast essay

Lesson Title: TKAM ch 7 – 8 – Understanding, and Snow Days
Time Frame: 1 mod

Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

Day One – 
1) Group Work: Check homework, and students share notes in small groups. They record notes they might have missed.

2) Jem’s Understanding: Discuss from notes with full class how Jem is understanding more about Boo than Scout is.

3) Snow Days: (Handout with ch notes) What are some fun things you’ve done in the snow? Then explain how in Alabama it is incredibly rare to get any snow whatsoever. How you could go a lifetime without seeing any.

4) Sharing Reading Time: Read chapter 8 together (pgs 63 – 74)

5) Homework: Finish reading chapter 8 and take notes on unexpected happenings (dialectic handout with notes).

Lesson Title: TKAM – The Lynching of Emmett Till, and the Jim Crow South
Time Frame: 3 mods

Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

Day One – 
1) Quick Write: What were at least two unexpected events in chapter 8, and why were they unexpected?
2) Review: Discuss the end of chapter 8 including the “Fire!” and “Boo!”

3) Terrorism: What is terrorism? Using fear to accomplish a political or ideological goal. We today we usually hear about Muslim extremists and their brand of terrorism, but Christian terrorism dates back to the Crusades, and includes the dark (no so distant) past of lynching black people to try to keep them “in their place”. 

4) TKAM connection: The reason we’re watching this is that in TKAM Atticus is defending Tom Robinson, a man accused of raping a white woman. In the Emmett Till case the young boy isn’t accused of rape, but of winking at a white woman – and for that he is tortured and killed. He’s lynched to send a message to other black people in the community.

5) Warning: This documentary looks at the truth in a bright light, and you’ll hear some things that will disturb you, and see some disturbing images. If you need to look away, or even step out for a minute, do so.

6) Begin The Murder of Emmett Till PBS Documentary: Students watch a documentary on the Emmett Till lynching.  
· (Handout) As they watch the documentary students take notes on rules (written and unwritten) about the segregated South. 

· Forward through credits and commercials / Stop just at lynching pics for notes on rules.

7) Reflections: Students discuss, sharing notes and observations.
Day Two – 

1) Share and Discuss: Notes so far, and anything that surprised you.

2) Continue Documentary: Stop at 45 min, before verdict when Mamie Till explains you won’t want to hear this verdict. 

3) Predictions: Students discuss things that surprised them, then discuss in their groups what they predict the verdict will be and why – also what might happen as a result of the verdict. 
4) Homework: Read chapter 9 (pgs 74 – 89) with notes for class after next (handout).
Day Three – 

1) Finish Documentary The Murder of Emmett Till
2) Reflections: Surprised by anything? Any questions?
3) What is terrorism? Can we agree this case was terrorism? What were the goals of this type of terrorism? What are they attempting to get people to think, to do, to feel?

4) TKAM Connection: Nelle Harper Lee grew was the same age as Scout during the time she is writing about, and experienced all the race issues she explores. Also, she was writing TKAM during the mid 1950s during all this turmoil and the beginning of the Civil Rights Movement. She wanted to make a contribution to that, and for a lot of whites TKAM (a fictional story), was how they understood the truth of what was happening. The Emmett Till case, along with TKAM gave the Civil Rights Movement a big push to the forefront of political and social discussion. 
5) The Structure of TKAM: First half of the book is about growing up, and a mystery. It’s not about race, except in subtle ways. The second half it swiches sharply confronting racial issues directly. Why do you think she did this? (group discussion)
6) Stepping into Another Person’s Skin: (on the back of handout) As a black person in that community how would you react to the verdict of the Emmett Till trial? How do you feel? What are you thinking? How has it changed the way you think about your past, present, and future?
· Then share with class

7) Collect papers as students leave class.
Lesson Title:  Jim Crow, Music, and Poetry
Time Frame:  1 mod

Overview: Students read and analyze poetry and music dealing with Jim Crow, lynching, and other issues seen in the Emmett Till documentary.

1) Bein’ Green (on handout and video) Kermit the Frog from The Muppets
· What is metaphor? Remind them of story as metaphor as seen in Red Ridingood.

· Watch video [pass out lyrics and poem sheet while they watch]

· Groups discuss possibilities as to what it could be representing in the real world (not the message, but what the song as a whole could stand for). Share with class, and poo-poo anyone who mentions it might be tied to race.

· This was a song written by Joe Raposo, and performed by Jim Henson – 1960’s television. Why? Civil rights movement, and when TKAM was written. Why written then? Like Harper Lee, Henson wanted to voice his support for the Civil Rights Movement in a way that would get white people to listen.

· Listen to Andrew Bird version of Bein’ Green. Have students think the word “black.” Then go over the lyrics quickly, and make it more clear how it ties to race.

· Why do we use metaphors? Short-cuts to understanding the truth. There are some things that are easier to talk about in metaphor? (Be sure to explain that there were certain topics that were explosive that had to be handled very carefully). 

2) Black and Blue (on handout and mp3) 1940’s popular song

· Discuss title’s dual meaning: “Black and Blue” as skin color and sadness, as in the “blues” / “Black and Blue” as bruised and beaten.

· Listen and read along – at the beginning how do the musicians convey sadness before the lyrics even begin?

· Quickly review lyrics, and what they say about, and mean to the character in the song.

· Thinking of the documentary on Emmett Till, and the Jim Crow south, what we’re read having to do with TKAM, and your general knowledge about the topic – what did African-Americans have to be so “blue” about? 10 specifics. Then share ideas with class. 

3) A Dream Deferred (on handout) poem by Langston Hughes

· Talk a little about the Harlem Renaissance.

· Define “Deferred”, then read the poem aloud

· Analyze metaphors: Give a comparison, and ask them to come up with characteristics of the specific things (1 min). Then share, and teacher ties those characteristics back to the Dream Deferred.
4) Homework: Read chapter 9 (pgs 74 – 89) with notes for next class (handout). 
Lesson Title: TKAM ch 9 – Scout be a lady, Atticus’s Case, and Parenting
Time Frame: one mod
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Ball Toss Discussion: 

· The Case (no ball)

· Aunt Alexandra (ball)

· Uncle Jack (no ball)

· Uncle Jack says to Scout that “You’re also growing out of your pants a little.” And Scout replies, “I reckon they fit alright.”  Discuss, then ball toss review some notes on Scout’s unladylike behavior, and what Aunt Alexandra believes a lady should be. Unladylike behavior / ladylike behavior – (ball) 

2) Short Writes (on own) and discussion:

· Taking into consideration what we’ve learned from the Till case discuss what kind of risks Atticus and is facing as he represents Tom Robinson (individual write). 

· Collect Homework Notes while students write.

· Atticus knows he doesn’t have a chance of winning Tom Robinson’s case, but he says that “simply by the nature of the work, every lawyer gets at least one case in his lifetime that affects him personally.  This one’s mine I guess.”  Why do you think this un-winnable case is so important to Atticus? (individual write)
· (if time) What characteristics should a good parent have? (10 bullets with group – what and why)

3) Atticus and Parenting (re-read and discuss):

· Pg 87 “whore lady” ignorance.

· Pg 88 “She knows, I know she tries.”

· Pg 88 the case: Ewells vs Robinson.

· Pg 88 “Maycomb’s usual disease”

· Why does Atticus allow Scout to hear this entire conversation? What does he want her to hear?

4) Homework: Read TKAM chapter 10 (pgs 89 – 99) Seeing Atticus handout
Lesson Title: TKAM ch 10 – Not realizing who our parents were . . .
Subject:  English

Topic Areas:  

Time Frame:  1 mod
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

PASS OUT THROUGH MIDNIGHT EYES HANDOUT
1) 1930’s Background: Future Fashion of the year 2000 (3min on DVD)
2) Short Write: What are some things your parents do that are embarrassing to you? (on handout with “through midnight eyes” homework).

COLLECT CH 10 HOMEWORK


3) Discuss how we know our parents as they are now, but we don’t realize how they became who they are now, all their experiences that led them to this point in life.  We don’t think about who they were, or how they’ve changed over time. We see who they became, but not how they became who they are.

4) Re-Read and Discuss: 

· “It’s a sin to kill a mockingbird” (pg 90) / Mockingbird pic and mp3 birdsong

· Tim Johnson: Rabies and Treatments

· Atticus = Clark Kent? (pgs 95 – 98)

· “Shootin’s different from playing the piano” (pg 98). Playing piano brings something into the world, like the mockingbird / Shooting takes something out of the world? / Actions speak louder than words? Don’t need to brag?

5) Through Midnight Eyes (handout) Explain the assignment.

6) Homework: Chapter 10 (review and write for deeper understanding), Through Midnight Eyes (handout) Due when?
Lesson Title: TKAM ch 11 Mrs. Dubose, “Yo Comments are Wack!”  

Time Frame: 4 classes
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?
Day One – Comment Threads Unraveled 

PASS OUT GRAMMAR GIRL WHILE STUDENTS WATCH VIDEO

1) Introduction: Explain how “comments” on sites like YouTube, Blogs, Online Newspapers, and Facebook are a place where many of us do quite a bit of writing. Unfortunately, most people don’t know how to write properly to best convey their meanings and communicate. I would be remiss if I didn’t teach this form of writing along with other forms we traditionally cover. We have to keep up with how people are communicating.

2) Grammar Girl’s Guide to Commenting: Although focused on blog commenting, this article is good advice for anyone commenting online.

· Read the nine rules of commenting (handout)

3)  “Yo Comments are Wack!”

· Two sisters who call themselves Sister Salad do YouTube videos to stay close even when living far apart. But as they became more and more popular they got more and more comments on their video posts, not all of which were successful in communicating to them feedback on their videos (e.g. “Your gay hobos”, and “Yu girlz R hott”).

· And although this is a video about YouTube comments it applies to other places you’d leave comments as well (e.g. Facebook, Online Newspapers, Blogs, etc).

· Watch video (5 min)

4) The Commentaries

· Give everyone a few minutes to write a comment on their paper about the video. They can focus on whatever they like, as long as they follow the 9 Rules of Commenting (2 – 3 sentences).

PASS OUT CHAPET CH 11 NOTES HANDOUT AS THEY WRITE
·  Share five with the full class. Write them on a blank “comment grid” paper (that will also be used next class) with student names (or internet nicknames). And be sure they follow the 9 Rules.

· Give everyone a few minutes to write a response to one of the comments that was shared. Be sure to follow the 9 rules (2 – 4 sentences).

· Share as many as possible with full class, being sure they follow the 9 rules.

5) Homework: Read TKAM chapter 11 (pgs 99 – 112). Take notes on what Mrs. Dubose says and does to antagonize Jem and Scout (along with why each thing bothers them). Tomorrow we will use this to continue our “commentary” work (Dialectic Handout).

Day Two:
1) Antagonistic Dubose Ball Toss: Share specific antagonisms that Mrs. Dubose hurled at the kids, and why each bothered them.

2) Re-Read and Commentary

· Form seven groups, and assign each a passage to comment on (C11 Comment Excerpts handout, and comment grid handout).

· Read passage – 2 COPIES FOR EACH GROUP

· Review Grammar Girl Rules of Commenting

AFTER GROUPS READ THEIR PASSAGE TOGETHER / BRAINSTORM ON IDEAS AND THOUGHTS ON THE PASSAGE / STUDENTS MAY CREATE “SCREEN NAMES”

· Now each member will take turns writing a comment (moving clockwise). Each member will take at least three turns commenting on the passage, or making responses to other members’ comments. Be sure the comments follow the Grammar Girl rules for online commenting (15 min).

WHILE OTHER IN THEIR GROUP ARE COMMENTING STUDENTS SHOULD TAKE NOTES ON POSSIBILITIES OF WHAT THEY’D LIKE TO COMMENT ON – BUT THE THREAD MAY LEAD THEM SOMEWHERE ELSE.

· Groups should be silent as they comment to mimic how they would view their comments online.

VISIT WITH GROUPS AS THEY WORK, HELP THEM SEE THINGS THEY MIGHT COMMENT ON / ALSO, HOW TO MAKE COMMENTS BETTER

COLLECT CH 11 HOMEWORK NOTES

· Collect presentation materials for next class.

Day Three:

1) Presentations

· Teacher reads your group’s passage aloud (on doc-cam).

· Group presents comments, each group member reading their own (on doc-cam).

· As students give comments, comment on their comments.

· After their comments, allow the class to add comments, or comment on comments.

· Repeat.

Day Four: Commenting Online in Computer Lab

1) Sign-in and record users in log

2) Re-cap – 
· Started out with “Yo Comments are Wack!”, read Grammar Girl’s rules for online commenting, practiced comment threads in our groups analyzing excerpts from ch 11, presented your comment threads and revised them.

· And let’s face it – you guys really aren’t that good at it yet. But it is time to do a practice thread online. Not sure how it’s going to work out. Let’s hope it’s not a total disaster . . . 
3) www.AndreeInstitute.com -- Review how to use the site / resources for TKAM / handout page / etc. Then have students click on the blog button and help them navigate to their class’s first blog post and comment thread.
4) Class Commentary: Work as a class to comment on the following two posts. Students can comment on the initial post, or on others’ comments. 
SET-UP BLOGS FOR “Courageous” / ONE FOR EACH MOD / 5 TOTAL

· Atticus says that Mrs. Dubose is a model of great courage rather than “a man with a gun in his hand.”  Huh?

· First 5 minutes just comment on the question. 

· Next, scroll to the top and read through comments – try to find one you’d like to respond to – then write for 5 minutes on responses to other’s comments.

· Review comments, and critique with class.

5) Wrap-up: This is a good starting point, but there’s a ways to go, and in the next few weeks you will be going online several times and taking part in online observations, analysis, and conversations about TKAM.

6) Homework: (give 5 days?) A mad dog and Mrs. Dubose: Driven by pain? Able to hold on to what you were?

SET-UP BLOGS FOR “Mad Dog” / ONE FOR EACH MOD / 5 TOTAL / or just one for team?
7) Homework (due class after next): Students read chapter 12 (pgs 155 – 126) taking notes on Calpurnia’s church and her culture, then write a short note comparing it to your own experience, or knowledge about churches in your own culture (according to handout).

Lesson Title: TKAM ch 12 – N-Word Talk, and Cal’s Church
Time Frame: two classes

Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

Day One – 
Just as a warning I will use the actual n-word once during class today. I think it’s important to voice it at least once, no matter how distasteful, if we’re to have a conversation about it for two days.

1) Children’s Rhyme, and the N-Word: First establish who’s familiar with the children’s rhyme (without the n-word), then reveal the original. “I’ll say the word once today – once, and I don’t want to use it again. We can talk about the word, without using it.

Eeny, meeny, miney, moe

Catch a nigger by the toe

If he hollers let him go

Eeny, meeny, miney, moe

2) Opinion Line: Have kids line up based on the question – “how well do you think you understand the n-word, and how and why people use it.” Far Left = Very well, Far Right = Not at all.

3) The Word: Short Write and Discussion Questions (need a blank piece of paper)
- What is your immediate reaction when you read or hear the n-word? Where do you think that reaction comes from?

- Think about the places or circumstances when you have seen or heard the n-word (consider works of literature, music, graffiti, films, comedy shows, casual conversation, etc).

- In each of these situations, did you ever think that use of the n-word was appropriate? Why or why not?

As students write hand out the N-Word short excerpts.

4) Strait talk about the N-Word (read excerpt) by Neal A. Lester. A brief history of its origins (N-Word excerpt handouts).

5) The N-Word Redux by Jeff Obafemi Carr (listen 4:15 min, mp3)

Group Write: In Strait talk Lester says we should have critical discussions about the word, and Carr suggests not ever using it again and forgetting it. Which do you think would be better? Explain why. 

Then Share ideas, and discuss

6) Louis C.K. and Chris Rock quotes (read from handout)

Group Write: Louis C.K. insists saying “the n-word” instead of the word itself is a cheat, allowing white people to get away with saying it without saying it. That they should just say the actual word. But Chris Rock says that white people aren’t allowed to use the word. Who is right? Explain.

Share ideas and discuss

7) Homework (due next class): 

Students read chapter 12 (pgs 155 – 126) taking notes on Calpurnia’s church and her culture, then write a short note comparing it to your own experience, or knowledge about churches in your own culture (according to handout).

Have N-Word excerpts handout
Day Two – 

1) Teaching My Kids About The "N" Word And Other Slurs (read excerpt) by Kimberly Seals Allers
Intent vs. What A Word Communicates: In a piece we listened to yesterday Jeff Obamafemi Carr talked about how a white co-worker called him “soul brother” and his intent was anything but brotherly – it was meant as a racial slur. He also talks about how when his friend called him the n-word, he didn’t like the word itself, but did appreciate how his friend meant it towards him.

Brainstorm Intent vs. What’s Communicated: Brainstorm with your group times that people misunderstood what you were trying to communicate even though you thought you were being clear (this does not have to involve race). Then share and discuss.

2) Re-reading TKAM excerpts for Intent vs. Communicated: Short Writes
We first see the n-word in this book when the kids are talking about “hot steams” (pg 37, chapter 4). Scout repeats that “Calpurnia says that’s nigger-talk.” What is Scout’s intent in repeating what Cal said? Then discuss: How might someone misinterpret what she’s trying to communicate?

Pgs 118 – 119 from “When they saw Jem and me with Calpurnia,” to “I sensed, rather than saw we were being advanced upon.” What do Jem and Scout intend toward the congregation when they attend their services? Discuss. Then: What are some reasons why the black congregation wouldn’t want any white people at their services?

Lula says: “I wants to know why you bringin’ white chillun to nigger church.” How is she using the n-word here? How does she intend it to be received? Discuss: What did the n-word in this use communicate to you as a reader? (What is the intent of the author? That’s something we always have to think about.)

Calpurnia says to Lula: “Stop right there nigger.” What is the intent of the word here that she is intends to communicate to Lula?

Mrs. Dubose says: “Your father’s no better than the niggers and trash he works for (pg 103). What is her intent in using the word?

3) How To Tell Someone They Sound Racist by Jay Smooth (watch video 3 min)

· How I talk to my students when they say something that sounds racist or mean – I make it clear that while I don’t think they’re intentionally being cruel or racist (even when I think they are), and then focus on exactly what they said and what it communicates and why: Mr. Kocur doing pseudo-Chinese language, someone using the word gay to mean stupid, or someone referencing a student of color by saying “why can’t you rap or play basketball”? 

· Jay Smooth says when you talk to someone make it clear that it’s not a conversation about what you are, but a conversation about what you said.

· How does Atticus talk to Scout about using the n-word? 

Atticus never uses the word "nigger," except when he’s explaining to Scout why she shouldn’t say it, or why she shouldn’t get into fights when other people call him a nigger-lover.

"Scout," said Atticus, "nigger-lover is just one of those terms that don't mean anything – like snot-nose. It's hard to explain – ignorant, trashy people use it when they think somebody's favoring Negroes over and above themselves. It's slipped into usage with some people like ourselves, when they want a common, ugly term to label somebody" (pg 108).

He never says Scout is being racist because he realizes she doesn’t know what she’s saying and all the history and meaning behind it. Instead he focuses on explaining why what she said is wrong to say.

· So remember, when someone says something that sounds cruel, or racist make the conversation about what they said, not what they are.

4) Opinion Line: Have kids line up based on the question – “how well do you think you understand the n-word, and how and why people use it.” Far Left = Very well, Far Right = Not at all.

Lesson Title: TKAM ch 12 (finish), ch 13 – Moving In 
Time Frame: two mods

Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

Day One – 
TAKE OUT CAL’S CHURCH NOTES
1) New Blog: Show students new blog assignment / explain how it’s more complicated than the initial practice blogs.

2) Maycomb’s Finch: Re-read the paragraph describing the political cartoon from the Montgomery Advertiser (pg 116). 

· What is the meaning or message the creator of the cartoon trying to convey? (group discuss and write) – support with evidence and examples.

· Is this cartoon supportive of Atticus and his case, or is it meant to undermine him? (Full class discussion) – support with evidence and examples.

3) Context Communities: How do we talk differently within different groups?

· Re-read: from “That’s why you don’t talk like the rest of them” to “Keep your mouth shut or speak their language” (pgs 125 – 126).

· Name some of my context communities. 

· You all lead “modest double lives.” Choose a context community you belong to – and describe how do you speak differently there, than you do in this classroom (individual write, then discuss).

PASS OUT CH 13 NOTES HANDOUT: AUNT ALEXANDRA INFERENCES

4) Calpurnia’s Church: Share notes, and comparisons between what happened in that church vs. students’ personal experiences in places of worship.

COLLECT CAL’S CHURCH NOTES

5) Homework: 
· Finish reading ch 13 (pgs 127 – 134) with Aunt Alexandra Inference notes handout.
· Read the N-Word blog and comment at least 2x over the next week. At least one comment should be on the blog itself, and at least one should be a response to someone else’s comment. Remember to follow the Grammar Girl rules of commenting.

Day Two – 
1) Inferring Aunt Alexandra

· On doc-cam share individual student’s notes and inferences. Direct class to add, make changes, etc. and discuss (review at least 10).

Go through your homework and find the note you best expresses just how insightful you are.   

2) Heredity, Word Choice, and Definitions (use prior knowledge, context clues, word roots, prefixes, suffixes, etc. to define selected words (individual writes). 
· Define: (Pg 130) from “I never understood her preoccupation with heredity” to “for three generations.”  Define: Preoccupation (when a student finished early have them look up the dictionary definition)

Walk them through after with the smallest word “occupy” then “occupation” then “pre” then rewrite your definition.

· Define: (Pg 131) from “Although Maycomb was ignored” to “her mother did the same.” Define: Caste System (after the definition describe the hierarchy with Finches on top, with black people on bottom, just below the Ewells) / Thus the dicta (talk through the family of words before you ask students to define the word).

· Define: (Pg 132) from [Aunt Alexandre said to Scout that] “It was a sad thing” to “We’ll see about this.” Define: Who sat warily

· Word Choice – As a class decide what we believe Atticus’s mental state is. Then each group make a list of words the writer uses to convey that state. Read (Pg 133) from “Before bedtime” to “we did not speak to him.” 
· (if time) Heredity: (class discussion) What is the problem of judging a family by their genetics, their heredity? (end with how I can’t judge you by your siblings and give some examples)
3) Homework: Read chapter 14 (135 – 144). There will be three essays on the chapter in class tomorrow.
Lesson Title: TKAM ch 14 – The Essayist 
Time Frame: Three Classes
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

Day One – 
Begin by explaining that while this is a difficult, awkward, and uncomfortable subject to talk about it is at the center of the trial, and therefore the novel. We can no more ignore talking about this, than we could avoid talking about the n-word, and racism.

In this chapter we see Atticus discuss rape with Scout, and she is left confused. How could you convey to a seven year old rape, when they don’t even understand where babies come from?  
1) Explaining Rape: (individual writing warm-up) Explain rape in an appropriate way to help a seven-year-old girl understand it.  Write as if you are a parent speaking to your own child (5 min, at least one paragraph). Then share and discuss.
2) The Rubric – Review the TKAM short essay rubric

3) The Essays – Review the essays, then students write for the remainder of the class.

· Considering what Scout says after hearing Atticus’s explanation of what rape is (pg 135), and where she believes babies come from, it’s clear she has no understanding of what rape is. Explain where Scout believes babies come from, as well as how Atticus explained rape to her. Then discuss the problem with the explanation.

· How does Atticus’s explanation fit with how he told Uncle Jack (on pg 78) about answering children’s questions? Does he follow his own rules?   

· According to Scout, Jem has been acting differently.  “His maddening superiority was unbearable these days.”  Finally, she couldn’t take his behavior anymore and attacked him yelling, “You damn morphodite, I’ll kill you!”  Explain how and why Jem has been acting differently. Then explain what Scout means when she says, “He was fighting me back.  We were still equals.”

4) Homework: Students finish essays for homework.

Day Two – The Essayist Redux

1) Rubric Review

Review both the short essay rubric, as well as the 6 Trait Tone Rubric
2) Essay Group Grading

Read several essays aloud for each essay, and project with doc-cam. Students discuss in small groups and grade according to rubric. Then discuss with the full class.

3) Tomorrow, Tomorrow: You will have a single essay to respond to. You can use your rubric, your book, pens, pencils, dictionaries, and thesauruses.

Day Three – The Essay

1) Review Blog Comments from N-Word blog assignment (comments due by midnight that night)

2) Short Essay: When Dill discusses with Scout his reasons for running away from home Scout wonders why Boo Radley never ran away. Dill said, “Maybe he doesn’t have anywhere to run off to.” Why did Dill run away, and why did he hide in the Finch house? Did he have good reasons for his actions? Explain.
3) Homework: Read Strange Fruit Hanging article, and Strange Fruit lyrics (handout) for class tomorrow.

Lesson Title: Civil Rights – Norman Rockwell and Billie Holiday   
Time Frame: one class

Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) SOAPSTone – Review SOAPSTone strategy

2) Norman Rockwell – Instant Nostalgia?
· View several of Rockwell’s iconic portraits of white, middle-class suburbia. End with the black porter and the white beauty queen (keep as many as possible open, but have this painting front and center).

· Analyze using SOAPSTone focusing on Speaker, Audience, Purpose, and Tone.

Explain: The Saturday Evening Post (the magazine Rockwell worked for) restricted the portrayal of blacks to showing them only in service industry jobs. This is a 1962 Rockwell quote, "I was born a white Protestant with some prejudices that I am continuously trying to eradicate. I am angry at unjust prejudices in other people and myself." 

· What can you tell about Rockwell from this quote? After hearing this quote what can we see differently when we re-examine the “porter and beauty queen” painting? (full class discussion)

Explain: His last painting for the Post was published in 1963, marking the end of a publishing relationship that had included 322 cover paintings. He spent the next 10 years painting for Look magazine, where his work depicted his interests in civil rights, poverty and space exploration.

· Show Rockwell’s The Problem We All Live With his focus is on the desegregation of school’s in New Orleans. Note the racial slurs on the wall and the stains from thrown tomatoes, as well as the fact that the little girl is escorted to school by faceless Federal Marshals.

· Show Rockwell’s Murder in Mississippi painting. 

· What is happening? (small group, then full class) Then, what is going to happen? (full class)

· What is the Tone of this painting, and how does he create that tone? (small group, then full class) 

Explain: In 1964, three young civil rights workers—a 21-year-old black Mississippian, James Chaney, and two white New Yorkers, Andrew Goodman, 20, and Michael Schwerner, 24—were murdered. They had been working to register black voters and had gone to investigate the burning of a black church. They were arrested by the police on trumped-up charges, imprisoned for several hours, and then released after dark into the hands of the Ku Klux Klan, who beat and murdered them.

No one was tried on the charge or murder. The contemptible words of the presiding federal judge, William Cox, give an indication of Mississippi's version of justice at the time: "They killed one ni---r, one Jew, and a white man. I gave them all what I thought they deserved."
· What is the purpose of this painting?

We have to remember that people who fight to make change often end up as martyrs – when they are murdered, or assassinated, or lynched, they become symbols for the struggle. In the Civil Rights movement white and black were killed by people who wanted to terrorize others: Martin Luther King Jr., Robert Kennedy, Malcolm X, etc.

3) Strange Fruit Hanging

· Students summarize the previous night’s reading with full class. 

· Review song lyrics, then watch Billie Holiday video (4 min).

· Talk about the metaphors: Tree = Life, Family Tree / Fruit = ? / Seeds = ? / Roots = ?

· How are these works by Norman Rockwell, Nell Harper Lee, and Billie Holliday  similar? (small group discussion, then full class)
4) Predictions – Based on what has come before, and what we’ve seen today – what might be some things on the horizon for Atticus, Tom Robinson, Scout, Jem, and Maycomb?

************************************************************************

[40 LESSONS SO FAR]

************************************************************************
Lesson Title: TKAM ch 15 – What will Atticus do?  

Time Frame: six classes 

Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

Day One – 

1) The Essentials: Review the essential question, and emphasize they should try to step into Atticus’s skin as events unfold into badness, and danger, and helplessness, and . . . 

2) Read and Think-Aloud: Read the first part of chapter 15 together (pgs 144 – 152) stopping at Scout’s dramatic entrance at the jail at “a ring of people I had never seen before.”

· For a few sections do a think aloud to demonstrate my thinking process as I read and try to interpret the sections.

Making Inferences: Group Discussion 

· When we get to this section in the chapter (pg 147) Atticus says, “. . . in favor of Southern womanhood as much as anybody, but not for preserving polite fiction at the expense of human life.” What does Atticus mean by this? What is the “polite fiction” he’s talking about? Who will die because of it? (Discuss with small groups, then share)

Then after sharing, predict – If the “polite fiction” is rape, what is the horrible truth someone is trying to cover up?

3) Making Predictions: (group discussion, then class) From what we’ve read so far what will Atticus say or do? How will the scene resolve? What will happen to Atticus, the kids, Tom Robinson?

4) Homework: DO NOT read the end of chapter 15

Day Two – 

1) What Would You Do? (individual short write) – Recap what has happened so far in the chapter, then students write about what they would do in Atticus’s place. Then share. 

PASS OUT THE RAFT INSTRUCTIONS

2) Dramatic Irony is when the words and actions of the characters of a work of literature have a different meaning for the reader than they do for the characters. This is the result of the reader having a greater knowledge than the characters themselves.

As we see this scene through the lens of Scout’s seven years of experience, she as a character doesn’t understand what the crowd is there for, but we do. She doesn’t know the danger they are all in – but we know, and Atticus knows, and Jem is starting to understand.

Think back to Rockwell’s painting “Three Murders in Mississippi” and what happened to those Civil Rights workers. We know what could happen, and Scout has no idea – that creates dramatic irony. 

3) Read Aloud: from “Hey Atticus!” (pg 152) until the end of the chapter (pg 155).

DURING THE READ-ALOUD POINT OUT PLACES WHERE DRAMATIC IRONY IS PARTICULARLY EVIDENT.

4) Superhero? Discuss how Scout’s actions save them, and Tom. Also compare to previous day’s predictions. Is there anything that surprises them, or they are confounded by, or particularly liked?

5) Compare how Scout saves the day to Mr. Sam Levy’s run in with the Ku Klux Klan, and how he shamed them into leaving. FORESHADOWING.

Make the point how in good fiction nothing is random. Everything should be included for a reason that is essential to the story or ties to the theme. Think about the mad dog and Mrs. Dubose – both there purposefully. Think about all the divisions we saw in chapter 5.

6) Someone Else’s Skin – Present the Atticus / Tom R.A.F.T. assignment (handout). Should be about 2 pages. The focus should be on things we didn’t already see in the chapter. What is Atticus or Tom thinking as events transpire? Show markers in the chapter as things happen, but focus on what we didn’t already see.  

· Students begin reviewing the lynch mob scene, and brainstorming on specific thoughts their narrator might be having at specific points in the scene.

7) Homework: Review and Brainstorm for R.A.F.T. assignment. List specific thoughts characters are having during the specific events of the chapter (RAFT handout).

Days Three and Four – RAFTing!

1) Review Rubric
2) Atticus / Tom RAFT: The Novelization – Students begin writing their R.A.F.T.

CHECK STUDENTS BRAINSTORMING HOMEWORK

· As students write check in and give suggestions for revision, and direction.

3) Homework Day Four: Work on RAFT

Day Five – 

1) RAFTing – Continue RAFT work

PASS BACK ESSAYS

2) Review Runaway Essays – 
· Students get their Runaway essays back, read essay question aloud, then students read their own essays to refresh their memories.

· Full class discussion of 1) Why did Dill run away? 2) Why did he run to the Finch’s home? 3) Was it a good reason, and why?

· Review Rubric

· Review a few volunteer essays – a couple fours, and a couple others. 
3) Finish RAFTing: Students complete work on their RAFTs

4) Homework: Finish and complete a smooth RAFT draft.

Day Six – Present some, and grade as a group with rubric

1) Check Homework

2) Review Rubric

3) Present a few and discuss strategies for revision:

· Read and comment

· Have students write using expansion strategies on possible things that could be added to a section of the paper.

· Have students give ideas of things that could be cut.

4) Homework: Revise RAFT – due  ------- . Typed if possible.

Skills: 

Making inferences, predictions, and stepping into someone else’s place to better understand a situation.

Assessments:  

Group and full class discussions

R.A.F.T.

Presentations, and self-evaluations 

Lesson Title: Finding Themes
Time Frame:  one class
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Topic vs. Theme

Topic: A subject presented in a story. A work can have more than one topic; some will be more dominant than others (e.g. Justice).

Theme: A work can have more than one theme. It is the central or dominating ideas in a story expressed in a single sentence. The “big ideas” the creator wants us to think about. 

The theme of a story is the opinion or the statement an author makes about the topic (e.g. Justice is not equal for black people in our society).

Some Topics in TKAM:

· Social Justice

· Social Inequality 

· Race

· Maturing

· Innocence 

· Divisions

· Gender Roles

· Role of Women

· Power in Society

· Prejudice

· Oppression 

· Challenging the Majority

· Character

· Parenting

· Fighting

· Family

· Individual Responsibility

· Courage

· Education

· Laws

· Class

· Morality

2) Transforming Topics into Themes (full class)

Present students with a topic and have them give examples where this is seen in the book.

Then have students in small groups transform that topic into a theme (begin with students working in groups). Share and discuss after each (do one): Education

3) Transforming Topics into Themes (individual groups)

· Assign each group a topic

· One minute to consider where they’ve seen this topic in the book

· Three minutes to construct one theme / opinion she puts forth about the topic.

· Present topics and themes, and refine during class discussion

Lesson Title: The Trial – The Movie! (chapters 16 – 21)
Time Frame:  2 classes
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

Day One

1) Recap: Where did we leave our protagonists? Quick recount of the lynch mob scene and how Scout influenced the mob.

2) The Best Film Oscar 1962: Watch TKAM movie beginning at scene 22 (1:07) stopping at the point where Mayella runs from the stand. Students take notes on witness testimony.

Explain that they will take “quick notes” during the viewing, then have time during group work to flesh out the skeleton notes into more specific notes. Then we will work as a full class to make the notes even more specific.

· Sheriff Tate – watch his entire testimony, then stop from group notes and class discussion.

I will take detailed notes as students recount evidence to model note taking and give them time to refine their notes.

After full class discussion explain that they not only want to pay attention to what people say, but how they say it, how they act, etc. Because how people say things and present themselves is sometimes as important as what they say.

· Robert E. Lee “Bob” Ewell 

Watch prosecution testimony and stop for group notes and class discussion.

Watch Atticus’s questions and stop for group notes and class discussion.

· Mayella Violet Ewell – 

Watch prosecution questions and stop for group notes and class discussion.

Watch Atticus’s questions until she identifies Tom, stop for group notes and class discussion.

Then watch Tom’s explanation of his arm, group notes and class discussion. 
Day Two

1) Continue Movie: Watch TKAM starting with the end of Mayella’s testimony into Tom’s (1:20). Students take notes on witness testimony.

· Tom Robinson 

Watch Atticus’s questions, and stop for group notes and class discussion

Watch prosecutions tactics when questioning Tom: What questions does he ask, tone of voice, physical mannerisms, lines of questioning, etc. Full class discussion.

What is Tom’s mistake when he says “I felt sorry for her”? 

2) Closing Arguments: Watch Atticus’s closing argument

· Poll the class: Who believes Tom is innocent?

· Poll the class: Who believes he’ll be found innocent? 

3) “Your Father’s Passin” – Watch until “stand, your father is passin” (approximately 5 min). Why do they wait, and stand for Atticus?

4) Collect Trial Notes 

Lesson Title: Supplemental “The Lynch Mob” [Use when RAFTs are due]  

Compare / Contrast – Book to Film

Time Frame: One Class

Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Watch the Lynch Mob scene from the film (5 min)

Introduce: Because the RAFT papers are due soon you have become very familiar with this chapter in the book. So it lends itself well to comparing and contrasting it to the scene from the film.

As you watch be aware of what has been changed from the novel, and why the filmmakers might have made those changes.

2) Individual Write – Brainstorm ways in which the book differs from the film (5 min). Use your books when necessary.

3) Group Write – Share notes and ideas with your group (5 min). Use your books when necessary.

4) Class Discussion – Discuss not only what is different, but why you think the changes were made.

5) Extra-Credit Essay (1 – 3 pages) – Compare / Contrast the mob scene from the To Kill A Mockingbird film to the novel. Be sure to explain why you believe the filmmakers made the changes they did, and what effect those changes have on the story.

Lesson Title: Analyzing Atticus’s Closing
Time Frame: One Class
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Appealing: Atticus plans on an appeal – what is that?

2) Atticus Finch: Analyzing a Closing Argument

To begin with, this case should never have come to trial. The State has not produced one iota of medical evidence that the crime Tom Robinson is charged with ever took place. It has relied instead upon the testimony of two witnesses whose evidence has not only been called into serious question on cross-examination, but has been flatly contradicted by the defendant. Now there is circumstantial evidence to indicate that Mayella Ewell was beaten savagely by someone who led, almost exclusively, with his left. And Tom Robinson now sits before you, having taken “The Oath” with the only good hand he possesses – his right.

· Define: iota / circumstantial evidence (split up with groups)
· Re-read the underlined section above. Explain the significance of that section. (individual write)
I have nothing but pity in my heart for the Chief Witness for the State. She is the victim of cruel poverty and ignorance. But, my pity does not extend so far as to her putting a man’s life at stake, which she has done in an effort to get rid of her own guilt. Now I say “guilt,” gentlemen, because it was guilt that motivated her. She’s committed no crime. She has merely broken a rigid and time-honored code of our society, a code so severe that whoever breaks it is hounded from our midst as unfit to live with. She must destroy the evidence of her offense. But, what was the evidence of her offense? Tom Robinson, a human being. She must put Tom Robinson away from her. Tom Robinson was to her a daily reminder of what she did.

· Define: pity / motivated / rigid / midst (split up with groups)
· Atticus says that Mayella is the victim of “cruel poverty.” He uses personification to make you understand poverty better: explain the metaphor “cruel poverty.” (discuss a person who is cruel with group / then discuss how this could apply to “poverty”)
Now what did she do? She tempted a negro. She was white and she tempted a negro. She did something that in our society is unspeakable: She kissed a black man. Not an old uncle, but a strong, young negro man. No code mattered to her before she broke it, but it came crashing down on her afterwards.

· Mayella planned the incident with Tom well in advance. What pieces of evidence prove this? (quick response) 

· What motivated Mayella to “tempt” Tom? (individual write)
The witnesses for the State, with the exception of the sheriff of Lincoln County, have presented themselves to you gentlemen – to this Court – in the cynical confidence that their testimony would not be doubted; confident that you gentlemen would go along with them on the assumption, the evil assumption, that all negroes lie; all negroes are basically immoral beings; all negro men are not to be trusted around our women, an assumption that one associates with minds of their caliber, and which is in itself, gentlemen, a lie – which I do not need to point out to you.

· What is the purpose of this section? (group discuss)
And so, a quiet, humble, respectable negro, who has had the unmitigated temerity to feel sorry for a white woman, has had to put his word against two white people’s. The defendant is not guilty. But somebody in this courtroom is.

· What is the purpose of this section? 

Now, gentlemen, in this country our courts are the great levelers. In our courts, all men are created equal. I’m no idealist to believe firmly in the integrity of our courts and of our jury system. That’s no ideal to me. That is a living, working reality!

· What does it mean: “In our courts, all men are created equal.” 

Now I am confident that you gentlemen will review without passion the evidence that you have heard, come to a decision, and restore this man to his family.

· Re-read the section above. Explain what Atticus means by “review without passion the evidence.”

In the name of God, do your duty. In the name of God, believe Tom Robinson.

· What is the purpose of this section?

3) Homework: Read chapter 22 (pgs 212 – 217) – With notes on reactions (handout)

Lesson Title: Aftermath – Chapter 22
Time Frame: One Class
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Collect Homework: Ch 22 Notes

2) Atticus Afterward: Re-read from “It was Jem’s turn to cry” to “We walked home” (pg 212). We see that Atticus is calm soon after the trial ends, but there are a few signs that he is deeply affected (group brainstorm). 

3) Tea Party: re-read from “Is he alright” to “missionary teas” (pg 212). What does Atticus mean by saying that what happened in the trial is as much a part of town as Alexandra’s tea parties? 

· Is it a fair thing to say, or is Atticus just being bitter? 

4) Only The Children Weep: re-read from “Atticus” to “only the children weep” (pgs 212 – 213). Why do you suppose that only children cry at this verdict? (individual short essay)

5) Dill’s Reaction: Dill doesn’t react in the same way as Jem. There are no tears. List things Dill says and does as a reaction to the verdict (group brainstorm). 

[says aunt is drinking / is cynical according to Alexandra / hates grown folks looking at him / will be a new kind of clown]

· Re-read “I think I’ll be a clown when I get grown” to “and laugh at folks” (pg 216). “There ain’t one thing I can do about folks except laugh” --  who is he laughing at, and why?

6) There’s Danger A’Comin’: Re-read from “Something was wrong” to the end of chapter (pg 216). What is the danger coming? Predictions.

7) Homework: Read chapter 23 (pgs 217 – 227) with Jury notes handout

Lesson Title: CH 23 – What’s the problem with juries?
Time Frame: one class
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1)   Re-read from “at that moment” to “he could be right dry sometimes” (pg 217). What do you think of Atticus's reaction to Bob Ewell's challenge, and was there a better way to react? 

2)   Re-read from “Jem came to the point” to “got it all out of his system that morning” (pg 218). Be Bob Ewell and explain why you are so angry at Atticus about a case that you won and Atticus lost – and what are you thinking as Atticus reacts to your threats?

3)   Re-read from “Then it all goes back to the jury then” to “He wasn’t guilty in the first place and they said he was” (pg 220). What are the problems that would arise if we did away with juries?

4) Re-read from “As you grow older” to “I hope it’s not in you children’s time” (pgs 220 – 221). Why is Atticus so passionate about the subject of treating black people fairly?

5) Re-read from “But a jury’s vote’s a secret” to “considerable respect for the Finches” (pg 222). Explain the metaphor Atticus uses when he says “this may be a shadow of a beginning.”

6) Re-read from “Naw Jem, I think there’s just one kind of folks” to “go out of their way to despise each other” (pg 227). What is Jem’s belief, and why do you think he believes that?

7) Re-read from “I’m beginning to understand something” to “he wants to stay inside” (pg 227). Why do you think Jem is beginning to see Boo in this way?

Lesson Title: CH 24 – Isn’t it ironic?
Time Frame: two classes
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

Day One

1) Introduce Objectives: Read chapter 24 (pgs 227 – 236) With notes on ironic situations, or ironic things people say (handout).

2) Re-enforce Irony: The Great Big Irony Sandwich
Dramatic Irony is when the words and actions of the characters of a work of literature have a different meaning for the reader than they do for the characters. This is the result of the reader having a greater knowledge than the characters themselves.

Irony: an outcome of events contrary or opposite to what was, or might have been, expected.
While in the jail scene we see the irony in how Scout doesn’t understand the dire situation she is in because she is so young and innocent. In this chapter we see irony in how the members of Aunt Alexandra’s talk about certain issues, and act in certain ways that are ironic (we understand what they’re doing in a different way than the characters themselves see).

3) Reading and Notes: As students read and take notes, check notes and prompt students for deeper understanding.

Day Two

1) Re-enforce Irony:
Dramatic Irony is when the words and actions of the characters of a work of literature have a different meaning for the reader than they do for the characters. This is the result of the reader having a greater knowledge than the characters themselves.

Irony: an outcome of events contrary or opposite to what was, or might have been, expected.
2) Isn’t It Ironic? Discussion and re-reading of sections students found that are ironic.

A Few Possible Passages / go page by page and ask if anyone has examples:

· Mrs. Merriweather’s eyes filling with tears when thinking about the oppressed (pg 230).

· Scout thinking they’re talking about Mayella Ewell when they’re really talking about Tom’s wife (pgs 231).

· Let them know we forgive them, we’ve forgotten (pg 231). Referring to Tom’s trial.

· White people angry because their “darky” help are distracted and moping around after the verdict in the trial (pgs 232).

· Sophie “you’re not being a Christian today” because she’s unhappy about the verdict. Shouldn’t Mrs. Merriweather be more “Christian” and understand what is happening?

· Jesus never grumbled and complained (pgs 232). Isn’t Tom like a Jesus figure that suffers for someone else’s sin?

· We can educate them, but there’s no lady safe in her bed (pg 232). But Tom was clearly innocent, and he’s in jail, so why is no one safe?

· There are good but misguided people in our town (pgs 232 – 233). Talking about Atticus. They see themselves as the one’s who are in the right in their beliefs.

· How Scout is more comfortable around men, and the men are actually less hostile than the women (pg 234). When you think the opposite would be true.

· “We don’t have that sin on our shoulders” of setting black people free (pg 234). They don’t see segregation, or even slavery, as the sin, but the freedom – but also that irony that in the North there is also racism.

3) Ironic Purpose: What is Harper Lee’s purpose in using irony in this chapter to make her point, rather than just coming out and saying what her point is?

4) Miss Maudie: Ally in Aunt Alexandra’s War?

· Re-read from “Mrs. Merriwether nodded wisely” to “pierced sufficiently to feel gratitude for help given” (pgs 232 – 233).

· What is happening here? Explain how Mrs. Merriweather was attacking Alexandra, as well as how and why Miss Maudie helped. 

5) Tom’s Escape

· What happened to Tom in prison? Why did he do it?

· (optional if time) Scout says that the prison exercise yard “was the size of a football field.” Why does Harper Lee have Scout include that observation?

6) Lessons from Maudie and Alexandra

· Re-read from “I thought Aunt Alexandra was crying” to “the handful of people in this town with background, that’s who they are” (pg 236). How is it a “tribute” to let Atticus do the work they won’t do themselves?

· (optional if time) Re-read from “stop that shaking” to “after all, if aunty could be a lady at a time like this, so could I” (pg 237). What does Scout learn from Alexandra from the way she reacts to the news and returns to the party?

7) Homework: Read Ch 25 (238 – 241) Take notes on anything that reminds you of things from other chapters.

Lesson Title: Ch 25 – More Mockingbirds
Time Frame: one class
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) More Mockingbirds

· Nearing the end of the book it’s time to tie some strings together.

· Re-read from “don’t do that Scout” to “my hand was going down on him when Jem spoke” (pg 238). Then re-read from “you gonna run out on a dare” to “were you ever a turtle, huh?” (pg 14).

· How can this be the same boy? How and why has Jem changed since the book’s beginning?

· What is a metaphor? Comparisons to help you see truth. [computer metaphor examples]

· Re-read from “I’d rather you shoot at tin cans” to “that’s why it’s a sin to kill a mockingbird” (pg 90). And we see this sentiment echoed by Mr. Underwood in his editorial comparing Tom’s death to the senseless killing of songbirds (pg 241).

· Now that we’re nearing the end of the novel who are some metaphorical mockingbirds that have done nothing, but suffered?

· Re-read from “Sam was trotting” to “like an ant” (pg 240). Why does Harper Lee use this language to describe Helen’s reaction to Tom’s death?

2) Typical of Black People?

· Re-read from “Maycomb was interested” to “Nigger always comes out in’em” (pg 240).

· Work through that section with your group pulling apart the logic (or lack of logic), and explain how just one of their assertions (their logic) is wrong with whatever evidence you can.

3) Courtroom Metaphor

· Re-read from “how could this be so” to “opened her mouth and screamed” (pg 241). 

· “In the secret court of men’s hearts Atticus had no case.” Explain what characteristics a “secret court” would have.

4) Two More? 

· Re-read from “the name Ewell gave me a queasy feeling” to “one down and about two more to go” (pg 241). What did he mean by this?

5) Homework: Read ch 26 (pgs 241 – 247)

Lesson Title: Ch 26 – Current Events
Time Frame: one class
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Boo!

· Re-read from “the Radley place had ceased” to “wandering in his collards at night” (pg 242). What can you infer from this passage (evidence with inference)?

· Re-read from “and yet I remembered” to “never gaze at us” (pg 242). What is Harper Lee’s purpose with this section?

2) Re-assess Predictions Based on Current Knowledge

· Re-read from “so many things had happened” to “brought to their attention” (pg 243). What Harper Lee’s purpose in this section?

· Re-read from “when he was nearly thirteen” to “making Boo Radley come out” (pg 3). 

· Based on our current knowledge what predictions can you make about the rest of the book?

3) Old Hitler

· Re-read from “Cecil Jacobs knew” to “Cecil returned to his seat” (pg 244).

· Based on your own knowledge, and from studies last year in Anne Frank what are some things Cecil misunderstands? Explain his current event in an easier to understand way. (washing? – ethnic cleansing) 

· Re-read from “a hand went up” to “time for arithmetic children” (pg 245). What is the irony in this section?

· Scout says that what Hitler was doing was awful and she got “real red in the face about it.” Re-read from “Miss Gates is a nice lady” to “be ugly about folks right here at home” (pgs 246 – 247). How can Miss Gates hold to opinions that so obviously contradict each other?

4) Homework: Read ch 27 (pgs 247 – 254) Take notes on people being harassed, scared, or bothered – and why you believe they were targeted (from handout).

Lesson Title: Ch 27 – Halloween Preparations
Time Frame: one class
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Did things settle down?

· Take out your notes from the chapter.

· Re-read from “things did settle down” to “but in a way it did” (pgs 247 – 248). Why does she always say things like this?

· Students share notes in groups from homework.

· BALL TOSS: Full class discussion on people being harassed, scared, or bothered, and why they were targeted.

2) One Big Ironic Family – TAKE NOTES ON YOUR HOMEWORK PAPER

· Re-read from “Aunt Alexandra was thriving” to “needed our prayers” (pg 250 – 251).

· How is this section ironic? 

3) Halloween Pranks

· Scout denies having taken part in any Halloween hullabaloo saying “I deny having taken part in such a thing” and “not that we’d ever done anything.” What are those pranks that she had nothing to do with?

· Connections: What are activities that you have taken part in on Halloween when you were younger?

· Now imagine all those wonderful fun things taken away, and having Halloween replaced with a pageant – where you have to wear a ham costume.   

4) What a Ham!

· Re-read from “my costume was not much of a problem” to the end of the paragraph, then repeat this line: “There were several discomforts though: it was hot, it was a close fit: if my nose itched I couldn’t scratch, and once inside I could not get out of it alone” (pg 253).

· Why purpose might Harper Lee have in including these details about Scout’s costume?

5) Why does she always say things like that?

· Re-read from “after that it didn’t matter” to end of chapter (pg 254).

· Review some of the other examples: the discussion of what began the events that led to Jem’s arm being badly broken (pg 3); from “I had heard another sound” to the end of chapter (pg 41) after the tire incident; “A nightmare was upon us” (pg 144) before the jail scene; etc.

· “Thus began our longest journey together” (pg 254): What is her purpose in using this line here?

6) Homework: Read part of chapter 28 (pgs 254 – 259) up to “You all want a ride home?” THEN STOP!

Lesson Title: Ch 28 – Our Longest Journey Together
Time Frame: one class
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Rising Action, Climax, Falling Action: 

· During “rising action” the protagonists are faced with challenges that complicate the story and lead to a sense of drama or excitement. The “climax” is when all the pieces fit together and the most dramatic events happen. 

· In TKAM we’ve had a few instances of rising action leading to a climax. Groups discuss where they believe the last climax happened, and what were some events leading to it.

· Falling Action is what happens after the climax. The major conflicts are resolved, and things begin to return to some sort of normal – or what is the new normal after what happens in the story.

· Discuss what was the “falling action” after the climactic court scene.

2) Re-cap: what’s happened in the chapter so far? (small group discussion)

3) Full Class Reading: Read from “you all want a ride home?” to the end of chapter (pgs 259 – 266). 

4) Building Drama: How does Harper Lee create rising action after the court case leading to the story’s climax? (small group, then full class discussion)

5) Homework: Finish reading TKAM chapters 29 to 31(pgs 267 – 281)

Lesson Title: TKAM chapters 29-31  

Time Frame: one class 

Overview: 

1) Boo!

· Reread the description of Boo pg 270 from “who was it” to “Hey Boo, I said.”

· Both Atticus and Scout try to step into Arthur’s skin, and as a result they do things to make him more comfortable. What are some things people in the Finch household do, and why do they believe it’s important to do those things for Arthur Radley? 

· Tell kids about the “Hey Boo” documentary.

2) Stab!

· After the events leading to Bob Ewell’s death characters come to different conclusions as to how it happened. Quick Discussion as full class on what each of the following characters think happened: Scout, Atticus, Heck Tate.

3) See!

· Reread and Question (asking students at each event summarizing the book what part of the novel that was) from pg 278 “I led him to the front porch” to “The Radley porch was enough” (remark on how “The Children” changed to “His Children” at the fishing pole).

· Demonstrate leading him vs. walking with him, and ask why one is insulting.

· “We had given him nothing” – small group discuss, then full class

4) Sin!

· From film TKAM scene 37 “Let the Dead Bury the Dead” to the end (6 min).

Assessments: Observing group discussions and notes / full class discussion
Lesson Title: TKAM Wrap-Up [and collect books] 

Time Frame: one class 

1) Boo Who? Knock-knock . . .

· Review on pg 13 the early “reasonable” description of Boo. 

· From what we’ve seen and read of Boo so far describe the real Arthur Radley: his life, personality, loves, interests, personal characteristics, etc. Create an actual “reasonable description” of Arthur Radley.

2) Conclusions and Re-Writes: Think about the conclusion of TKAM. What would you change? Why? And how would the change improve the novel? (example: I wish Boo wouldn’t have gone back into his house and disappeared. Maybe if he could’ve maintained some kind of limited relationship with the Finches. This would have made the novel less tragic.)

3) Is Fiction Valuable? (Group, then class) Talk about how some people don’t see fiction as valuable. What’s valuable is history, philosophy, biography, journalism, etc. But it many ways fiction is able to explore ideas in better ways. 

· What is valuable about fiction (small group, then class)

· What are you supposed to get out of this book for use in the real world in your real life? (small group, then class)



SUPPLEMENTAL MATERIALS: X-MEN, The Help, AND Rhetorical SPEECHES

Lesson Title: X-Men
Time Frame: one class
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Supporting Civil Rights (as a white person) – We talked about both Harper Lee and Norman Rockwell as artists wanting to advocate for it – and a big part of white America becoming aware of just how bad the situation was came from a newscast of a non-violent demonstration. 

· Birmingham 1963 Demonstration (video, 2:41) – we’ll see kids being assaulted with high-pressure hoses, attacked by dogs, beaten with clubs – and the protesters are just passively allowing themselves to be attacked without retaliation.

· Discuss, and tie back to the Malcolm X speech of him not being able to repay violence with non-violence. This seemed sensible to us, but we see in this clip that it’s an incredibly powerful image seeing this attack. 

· What might’ve been the reaction to a Malcolm X approach in a similar circumstance? How would people viewed the demonstrators? 

2) The X-Men: In Support of the Civil Rights Movement? Read description of the inspiration behind the X-Men.

3) Stan Lee – In his own words (3 min, show X-Men picture during clip)

4) Trailers – Watch trailers for . . . 

· X-Men (fox) Family friendly, lots of action. 
· Wolverine and the X-men (cartoon) More complex, echoes of Nazi Germany, very smart, lots of action. And what about all the girls? X-Women are some of the most interesting and powerful characters.

· X-men (2000 film) Live action, some blood, some romance. 
· X2: X-Men United (2003 film) More complicated, don’t need to see part one, some blood, some romance.

· *** NO X-MEN 3: LAST STAND, OR WOLVERINE ORIGINS ***

· X-Men: First Class (2010 film) Great place if you don’t know anything about the X-Men. 1960s young Professor X and Magneto. Shows concentration camps and the torture of Magneto’s parents. In a lot of ways the best of the films.
5) Instructions – Introduce the idea of the assignment. Also talk about how they can do this with friends (if they have any . . . burn).

6) Q and A
Lesson Title: The Help
Time Frame: watch movie on a team day, and one class to discuss
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

1) Hero’s Journey – 

· Split groups up by which character they followed. 

· Then the group appoints a scribe and a reporter. 

· The group takes 10 minutes to chart the steps of the hero’s journey for their character: The Call to Adventure, Tests and Helpers together, and The Prize and why that prize is important.

· Groups Present

2) The Help – What made an impact? What stuck with you? Which parts made you feel something?

3) TKAM Ties – How does this tie to the book? What does it help you to understand better? Etc.

Lesson Title: Civil Rights Speeches
Time Frame: Throughout Book
Essential Question: 

How can we understand things (stories, novels, situations, people) better by looking at things from another person’s perspective, (or as Atticus might say: by climbing into their skin and walking around in it)?

· Use speeches from packet to analyze rhetorical techniques, metaphors, words in context, etc.

